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ban on entering public places began, 
in 1930 they were recommended for 
sterilisation, accused of being the 
ones who had brought foreign blood 
into Germany. In 1943 they were se-
lected for sterilisation or castration 
by injection, to prevent their “racially 
diseased” offspring, until 1945 Roma 
people were persecuted, imprisoned, 
tortured, sterilised, gassed, used in 
medical experiments, forced labour, 
etc. On the night of 2 to 3 August 1944, 
“The Night of the Roma”, more than 
5,000 Roma were gassed (Zigeuner-
nacht). However, no Roma testified 
at the Nuremberg trials, nor did they 
receive compensation for war crimes.  
It was not until 2005 that the UN 
General Assembly approved a day of 
remembrance for the Holocaust (Nazi 
genocide). It is only in 2012 that Ger-
many will dedicate a memorial to the 
Roma victims. 16 May is Roma Resis-
tance Day. In 1944 in the Auschwitz 

II Birkenau extermination camp, the 
Roma camp, there were around 6000 
Roma people. The resistance told the 
prisoners of the Nazis’ intention to gas 
them, they did not show up for the 
count that day and did not cooperate 
with their jailers. They broke into the 
tool shed and armed themselves with 
shovels, picks, and dismantled the 
bunk beds to make stakes out of them. 
The children collected stones to de-
fend themselves. The Nazis were met 
with armed resistance ready to defend 
their lives. Nothing like this ever ha-
ppened in Auschwitz. On that day they 
could not be taken to the gas chamber. 
They were punished by fasting.  On 2 
August the Auschwitz prisoners were 
all gassed.

We would have liked to be able to tell 
the history of the Roma population 
and of our Roma ancestors ourselves, 
with our own feelings, from their 
feelings and experiences, not from 

Brown triangle identifying the Roma population. Tokens and concentration camp
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the documentation of the legislation 
against our existence and the persecu-
tion of our people, or from the acade-
mic studies carried out by non-Roma 
people, who to this day continue to do 
so without any of us, from mistaken 
and stereotyped visions, their na-
rrations have nothing to do with our 
history. 

Pursued, exterminated, fugitives... we 
resist alive!

5. ACTIVITIES
5.1 Activity 1. We Situate 
Roma Migrations

The map of Europe can be used in 
whatever format is most accessible, 
mural, electronic whiteboard, projec-
tor, individual paper, or interactive 
link, with the students indicating the 
different countries and capitals on the 
map. 

It can be done as a puzzle, placing 
the pieces on a template previously 

marked with the map of the countries 
and matching each country on the co-
rresponding part of the map. 

The activity can be carried out toge-
ther with the group or individually. 
Depending on the modality to be ca-
rried out and the availability or not of 
individual computers.

Interactive map of Europe. In these 
links you will find interactive maps to 
facilitate learning.

https://mapasinteractivos.didactalia.
net/comunidad/mapasflashinteracti-
vos/recurso/mapa-de-europa-paises/
d2bfae17-7658-4d3d-bce3-d4d5f-
316c52b

https://mapasinteractivos.didactalia.
net/comunidad/mapasflashinterac-
tivos/recurso/geo-quizz-europa-jue-
gos-geograficos/ec39f807-3509-
4247-9cbe-807224bb43ec

This activity will help students to 
locate, through Roma migrations and 
the arrival of Roma in Europe, capi-
tals, cities, countries... on the political 
map of Europe. 

By doing it in a very visual way (expe-
riential) the activity is less theoretical 
and learning is more enjoyable.

Materials: (Depending on the mo-
dality, or if considered it is possible to 
do both versions, puzzle and interac-
tive). 

Electronic whiteboard, projector, 
computer, poster board, sheets of 
paper, country silhouettes and board 
with the demarcation of the European 
countries to place the country sil-
houettes/countries cards.

Duration: 1 hour
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5.2 Activity 2. We Also Use 
the World Map

As we know, Roma migrations have 
been present on all continents throu-
ghout history.

With the world map, using whatever 
format is most accessible, mural, 
electronic whiteboard, projector, in-
dividual paper, or interactive link, the 
pupils should indicate the different 
countries and capitals on the map. 

It can be done as a puzzle, placing the 
pieces on a template previously mar-
ked with the map of the countries and 
matching each country on the corres-
ponding part of the map. 

The activity can be carried out toge-
ther with the group or individually. 
Depending on the modality to be ca-
rried out and the availability or not of 
individual computers.

Interactive maps of the world. In this 
link you will find games to learn and 
manage the different maps:

https://mapasinteractivos.didactalia.
net/comunidad/mapasflashinterac-
tivos/recurso/continentes-y-ocea-
nos-del-mundo-mapamundi/df0e-
d3bc-50da-4b05-a85e-d2d7b68d5fdf

5.3 Activity 3. “Latcho 
Drom” (The Good Journey)

Tony Gatlif ’s documentary film 
Latcho Drom (1993) traces, through 
Roma music and dance, their depar-
ture from India until their arrival in 
Spain. During the journey it mentions 
the concentration camps, we can see 
a tattooed gypsy singing a sad song. It 

This activity will allow students and 
teachers to show the history of Roma 
migrations, thus getting to know 
other countries, cultures, societies 
and artistic expressions. It will allow 
for reflection and debate in the class-
room on the conditions and life of 
Roma communities.

Duration: 1 hour

Materials: (Depending on the mo-
dality, it is also possible to do both 
versions, puzzle and interactive). 

Electronic whiteboard, projector, 
computer, poster board, sheets of 
paper, country silhouettes and board 
with the demarcation of the European 
countries to place the country sil-
houettes/countries cards. 

This activity will help students to 
locate, through Roma migrations 
and the presence of Roma in different 
countries, the continents.

By doing it in a very visual and prac-
tical way (experiential), the activity is 
less theoretical and learning is more 
enjoyable, just like the previous one.
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has a duration of 103 min.

https://youtu.be/2lt3tdmKnJE 

Topics for further discussion:
 y What did you think of the 

documentary? 

 y What aspects stand out as relevant, 
what has caught your attention? 

 y Have you ever recognised your 
community? 

 y What stories have you been told?

 y Can you relate a moment in the film 
to a historical moment? 

5.4 Activity 4. We Know the 
Anthem

The Romani anthem, Gelem, Gelem, 
refers to a horrible period in our con-
temporary history, the Roma genocide 
by the Nazis.

This anthem was composed by Jarko 
Jovanovic from a Roma folk song from 
Eastern European countries. Its lyrics 
are inspired by the experience of the 
Nazi concentration camps during 
World War II. It was adopted as an an-
them at the London Congress in 1971.

In this activity we will listen to it and 
its translation for those students who 
need it. You can listen to it and learn 
to sing it according to the versions of 
each country. This activity can also be 
used to improve reading and writing 
and the learning and valuation of Ro-
mani as a Roma language.

https://youtu.be/hgGjpgVcxb8

https://youtu.be/6utHRgK04Dk

https://youtu.be/_CbWSIEws-Q

https://youtu.be/UiIcfH0_Z3g

https://youtu.be/n38OtcwBSyI

Duration: 1-hour session

In this activity, both pupils and tea-
chers will learn about and work on 
the Romani anthem. To frame it his-
torically and relate it to the identity 
and common destiny of the Roma 
population. It will facilitate ethnic, 
historical and cultural recognition.

Materials:  Internet connection, 
computer, or any device to play it and/
or watch the videos of the anthem.

Materials: Projector and computer 
on which to view the film. It can be in 
the classroom or in an open space in 
the community.

Duration: The film is 103 minutes. 
The discussion and subsequent work 
can be divided into 2 sessions of 1 
hour each. 
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Romanés Español

Gelem, gelem lungone dromensar

maladilem baxtale Rromençar

A Rromalen kotar tumen aven

E chaxrençar bokhale chavençar

A Rromalen, A chavalen

Sàsa vi man bari familja

Mudardás la i Kali Lègia

Saren chindás vi Rromen vi Rromen

Maskar lenoe vi tikne chavorren

A Rromalen, A chavalen

Putar Dvla te kale udara

Te saj dikhav kaj si me manusa

Palem ka gav lungone dromençar

Ta ka phirav baxtale Rromençar

A Rromalen, A chavalen

Opre Rroma isi vaxt akana

Ajde mançar sa lumáqe Rroma

O kalo muj ta e kale jakha

Kamàva len sar e kale drakha

A Rromalen, A chavalen

I went, I went on long roads

I met happy Roma

O Roma where do you come from,

With tents on happy roads?

 

O Roma, O brothers

 

I once had a great family,

The Black Legions murdered them,

Men and women were dismembered,

Among them, also little children

 

O Roma, O brothers

 

Open, God, Black  doors

You can see where are my people.

Come back to tour the

Roads and walk with lucky Romani

O Roma, O brothers

 

Up, Gypsy! Now is the time

Come with me Roma

World brown face and dark eyes

Much as I like black grapes

 

O Roma, O brothers
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5.5 Activity 5. Roma 
Timeline

 
 
Based on several proposed images, 
which will be printed out on a large 
DIN-A5 sheets of paper, the students, 
in groups or pairs, depending on the 
total number of the group, will write 
and narrate in their own words the 
historical event to which it refers. 

Images are proposed to make the 

timeline, but if the group has and 
shows interest, they can make their 
own image of the event they are going 
to report.

1. Departure-Origin (Map) 

2. Arrival in Europe (Map - Docu-
ment safe-conduct)

3. Pragmáticas and legislation 

4. World War II, Roma Genocide 
(Triangle and concentration camp)

5. Roma presence in Europe

Finally, the timeline will be presented 
as an exhibition mural in the class-
room or in a space where it can be 
seen and explained by the students 
themselves. 

The mural can look like this: 

In this activity, students and tea-
chers will collectively draw a chro-
nological timeline of Roma History 
that will allow them to learn about 
the history and milestones in the 
history of the Roma People in a vi-
sual way.

 

Materials: Computer with Internet 
connection, printer, white paper or 
cardboard, pens and markers, card-
board pen, cutter or scissors, sticky 
tape, glue, tacks to display the time-
line.

Duration: 3 sesiones de 2 horas
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5.6 Actividad 6. Homenaje a 
las víctimas del nazismo

 
This activity consists of building a 
socio biography of Roma women 
who were victims of Nazism. Several 
names of Roma women will be pro-
posed so that, in pairs, the students 
can research them on the internet and 
tell their lives and stories in their own 
words. As in previous activities, the 
proposed biographies will be displa-
yed somewhere in the classroom or 
community space so that they can be 
explained by the students themselves.

The biographies to be researched may 
vary depending on the country where 
the activity takes place and whether 
the students know and have a referen-
ce of a woman close to them, a family 
member or an acquaintance in the 
community. 

6. FOR GROUP 
DISCUSSIONS AND 
REFLECTIONS
 
6.1 Group discussions 
What did you know about the history 
of the Roma People and were you able 
to study it at school? Why do you think 
you did not study it during your formal 
education? What repercussions do 

Duration: 3 sessions of 2 hours

Materials: Computer with internet 
connection, cardboard, markers, 
pencils, photographs, printer.

Settela Steinbach

Alfreda Markowska – Noncia

Lily van Angeren-Franz

Rita Prigmore

Ceija Stojka

Anna Mettbach

Philomena Franz

Hildegard Franz

Bronisława Wajs – Papusza

Elisabeth Guttenberger

Rosa Winter

Hildegard Lagrenne

This activity allows them to develop 
organisational and expressive skills 
and at the same time acquire aware-
ness and critical analysis of history 
and civic and citizenship aware-
ness, learning and deepening their 
knowledge of the values of diversity 
and democracy, as well as recupera-
ting and learning about the stories 
of Roma women.
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you think that not knowing one’s own 
history can have on Roma women?

We reflect on the situation of Roma 
women. What repercussions, what 
consequences does history have on 
Roma women today, how or where 
does it place them in today’s context.

7. EVALUATION 
CRITERIA 
 
The evaluation will be continuous 
throughout the unit, focusing on the 
activities and collective work sessions, 
where working groups are carried 
out, together with the teaching staff, 
the students will correct and evaluate 
their work as they go along. 

As an evaluation instrument, it is 
proposed to observe attitude, involve-
ment and participation. Follow-up of 
the tasks. 

The evaluation of the subject will be 
based on the final exhibition (Roma 
biographies and chronology).

8. LEARNING 
OUTCOMES
The learning outcomes to be achieved 
in this subject are the recognition of 
Roma culture and history as a funda-
mental part of history, understanding 
the main milestones in the history of 
the Roma People.

 y Develop spatial-temporal vision 
and knowledge through the different 
maps: representation and location 
and movement through time.

 y To understand migration as a 
historical phenomenon that enriches 
and shapes different cultures.

 y Recognising and emphasizing Roma 
women in history

 y Ability to relate the history of the 
Roma population to the current 
context and situation through critical 
analysis.
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9. WEBGRAPHY
Gitanos. Los olvidados del holocausto

https://youtu.be/x9Xmg2RBzKw

https://www.ushmm.org/wlc/es/
media_oi.php?ModuleId=0&Me-
diaId=7340

Gitanos: La historia de un pueblo que 
no escribió su propia historia. Gómez 
Alfaro

https://dialnet.unirioja.es/descarga/
articulo/2241837.pdf

The digital Roma Archive shows 
contemporary letters and documents 
of Roma persecuted and murdered 
under Nazism. These individual voices 
oppose the interpretative power of the 
authors.

https://www.romarchive.eu/en/

www.romasintigenocide.eu/fr/home

Interactive maps for learning through 
play

https://mapasinteractivos.didactalia.
net/comunidad/mapasflashinteracti-
vos/recurso/mapa-de-europa-paises/
d2bfae17-7658-4d3d-bce3-d4d5f-
316c52b

https://mapasinteractivos.didactalia.
net/comunidad/mapasflashinterac-
tivos/recurso/geo-quizz-europa-jue-
gos-geograficos/ec39f807-3509-

4247-9cbe-807224bb43ec

Texts by Antonio Gómez Alfaro

https://dialnet.unirioja.es/servlet/au-
tor?codigo=85262

http://www.culturaydeporte.gob.es/
archivos-aca/actividades/documen-
tos-para-la-historia-de-europa/gita-
nos.html

https://es.wikipedia.org/wiki/Pueblo_
gitano#/media/Archivo:Romani_po-
pulation_average_estimate.png
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1. INTRODUCTION
This unit addresses the urgent need 
for Roma women’s empowerment and 
recognition of their rights.  

We observe how Roma women, in 
very different realities, see how their 
health, housing, employment, equal 
opportunities, legal and social protec-
tion and freedom of movement rights 
are violated systematically. These 
situations, as well as hardly known, 
analysed or denounced, are silenced 
and even assumed by the victims 
themselves, as something normal-
ised in the context in which they live. 
The violation of rights and the lack 
of access to rights has been a reality, 
generation after generation, with the 
consequent lack of expectations of 
change and respect for human rights 
for the Roma population.  

In this unit, we propose the challenge 
of disseminating the value and exist-
ence of these rights that protect us 
in order to have the capacity to de-
nounce, mobilise and defend them.  

In this issue, we address the legal tools 
and bodies to defend human, social 
and labour rights.

2. OBJECTIVES
 y To learn that we all have rights that 

are enshrined in various international 
declarations

 y Empowering to demand rights

 y To know, assume and value the 
rights and obligations included in 
the Universal Declaration of Human 
Rights and the Constitution

 y To defend equal rights and 
opportunities for all people

 y To use new ICTs to search for 
information on the subject

 y To value and respect the difference 
between sexes and the equality of 
rights and opportunities related. To 
reject stereotypes that discriminate 
between men and women

 y To reject situations of injustice and 
existing discrimination based on 
sex, origin, beliefs, social differences, 
sexual orientation, or any other type of 
discrimination as violations of human 
dignity

 y To recognise the importance of the 
Declaration of Human Rights

 y To analyse the causes of human 
rights violations

 y Encourage respect, dialogue and 
participation in problem solving

 y Making rights violations visible

 y Recognise discrimination as a 
violation of human rights

 y To learn about basic labour 
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legislation, rights, and obligations

 y Understanding relations of 
production throughout history

3. COMPETENCES
The primary focus of this unit is on 
social and civic competences, the ac-
quisition of knowledge about the Uni-
versal Declaration of Human Rights 
and the different constitutions.

We could include and allude to com-
petences in linguistic communication 
as this unit promotes the understand-
ing and use of legal terms, charters 
and treaties. In addition to the search 
for information from different sources, 
we could also include critical analysis 
and comprehension. The search for 
information facilitates digital compe-
tences and skills, (learning to select 
and compare information, search 
different sources, etc.) and promotes 
the competence of learning to learn in 
an autonomous, critical, and reflective 
way.

4. CONTENTS
Universal Human Rights
On December 10, 1948 in Paris, after 
the Second World War, the General 
Assembly of the United Nations, 
Resolution 217 A (III), ratified the 30 
articles of the Universal Declaration 

of Human Rights. This resolution was 
followed by new agreements, such as 
the International Covenant on Civil 
and Political Rights, the European 
Social Charter, the International 
Convention on the Elimination of All 
Forms of Racial Discrimination or 
the Convention on the Elimination of 
All Forms of Discrimination against 
Women.

The Universal Declaration of Human 
Rights, together with the two cov-
enants, the International Covenant 
on Civil and Political Rights and the 
International Covenant on Econom-
ic, Social and Cultural Rights, make 
up the International Bill of Human 
Rights. 

The document sets out the rights and 
freedoms to which all humanity can 
aspire on an equal basis. It is an im-
portant reference at an international 
level. It aims to build a better, fairer 
and dignified life, while it is an instru-
ment to defend and fight for rights.

The Universal Declaration of Human 
Rights proposes inalienable social, 
political, economic, cultural, civic and 
social rights to all people, in order to 
live a dignified life, without fear or 
misery. These rights should not be-
long to a few, nor are they specific to a 
particular country, a particular social 
group or a particular economic mo-
ment, they are the rights of all people; 
they are not a reward or something 
to be earned; they do not depend on 
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social or economic status.  

However, the fact that there is a Uni-
versal Declaration of Human Rights 
has not guaranteed human rights, it 
has not put an end to human rights 
abuses and violations today, but it 
has provided a reference and a frame-
work for preventing and denouncing 
non-compliance.  

The Universal Declaration of Human 
Rights is the legal framework for the 
protection of all people1.

Article 1

All human beings are born free and 
equal in dignity and rights. They are 
endowed with reason and conscience 
and should act towards one another in 
a spirit of brotherhood.

Article 2

Everyone is entitled to all the rights 
and freedoms set forth in this Declara-
tion, without distinction of any kind, 
such as race, colour, sex, language, 
religion, political or other opinion, na-
tional or social origin, property, birth 
or other status. Furthermore, no dis-
tinction shall be made on the basis of 
the political, jurisdictional or interna-
tional status of the country or territory 
to which a person belongs, whether it 
be independent, trust, non-self-gov-
erning or under any other limitation 

1 https://www.un.org/en/about-us/universal-declaration-of-human-rights

of sovereignty.

Article 3

Everyone has the right to life, liberty 
and security of person.

Article 4

No one shall be held in slavery or 
servitude; slavery and the slave trade 
shall be prohibited in all their forms.

Article 5

No one shall be subjected to torture or 
to cruel, inhuman or degrading treat-
ment or punishment.

Article 6

Everyone has the right to recognition 
everywhere as a person before the law.

Article 7

All are equal before the law and are 
entitled without any discrimination 
to equal protection of the law. All are 
entitled to equal protection against 
any discrimination in violation of this 
Declaration and against any incite-
ment to such discrimination.

Article 8

Everyone has the right to an effective 
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remedy by the competent nation-
al tribunals for acts violating the 
fundamental rights granted him 
by the constitution or by law. 

Article 9

No one shall be subjected to arbitrary 
arrest, detention or exile.

Article 10

Everyone is entitled in full equality to a 
fair and public hearing by an independ-
ent and impartial tribunal, in the deter-
mination of his rights and obligations 
and of any criminal charge against him.

Article  11

1. Everyone charged with a penal 
offence has the right to be presumed 
innocent until proved guilty according 
to law in a public trial at which he has 
had all the guarantees necessary for 
his defence.

2. No one shall be held guilty of any 
penal offence on account of any act 
or omission which did not constitute 
a penal offence, under national or 
international law, at the time when 
it was committed. Nor shall a heavier 
penalty be imposed than the one that 
was applicable at the time the penal 
offence was committed.
 
 
 

Article 12

No one shall be held guilty of any 
penal offence on account of any act 
or omission which did not constitute 
a penal offence, under national or 
international law, at the time when 
it was committed. Nor shall a heavier 
penalty be imposed than the one that 
was applicable at the time the penal 
offence was committed.

Article 13

1. Everyone has the right to freedom of 
movement and residence within the 
borders of each state.

2. Everyone has the right to leave any 
country, including his own, and to 
return to his country.

Article 14

1. Everyone has the right to seek and to 
enjoy in other countries asylum from 
persecution.

2. This right may not be invoked in the 
case of prosecutions genuinely arising 
from non-political crimes or from acts 
contrary to the purposes and princi-
ples of the United Nations.

Article 15

1. Everyone has the right to a nation-
ality.

2. No one shall be arbitrarily deprived 
of his nationality nor denied the right 



183EDUCATIONAL PROGRAMME

to change his nationality.

Article 16

1. 1. Men and women of full age, 
without any limitation due to race, na-
tionality or religion, have the right to 
marry and to found a family. They are 
entitled to equal rights as to marriage, 
during marriage and at its dissolution.

2. Marriage shall be entered into only 
with the free and full consent of the 
intending spouses.

3. The family is the natural and fun-
damental group unit of society and is 
entitled to protection by society and 
the State.

Article 17

1. Everyone has the right to own prop-
erty alone as well as in association 
with others.

2. No one shall be arbitrarily deprived 
of his property.

Article 18

Everyone has the right to freedom of 
thought, conscience and religion; this 
right includes freedom to change his 
religion or belief, and freedom, either 
alone or in community with others 
and in public or private, to manifest 
his religion or belief in teaching, prac-
tice, worship and observance.

Article 19

Everyone has the right to freedom of 
opinion and expression; this right in-
cludes freedom to hold opinions with-
out interference and to seek, receive 
and impart information and ideas 
through any media and regardless of 
frontiers.

Article 20

1. Everyone has the right to freedom of 
peaceful assembly and association.

2. No one may be compelled to belong 
to an association.

Article 21

1. Everyone has the right to take part 
in the government of his country, 
directly or through freely chosen rep-
resentatives.

2. Everyone has the right of equal ac-
cess to public service in his country.

3. The will of the people shall be the 
basis of the authority of government; 
this will shall be expressed in periodic 
and genuine elections which shall 
be by universal and equal suffrage 
and shall be held by secret vote or by 
equivalent free voting procedures.

Article 22

Everyone, as a member of society, has 
the right to social security and is en-
titled to realisation, through national 
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effort and international co-operation 
and in accordance with the organisa-
tion and resources of each State, of the 
economic, social and cultural rights 
indispensable for his dignity and the 
free development of his personality.

Article 23

1. Everyone has the right to work, to 
free choice of employment, to just and 
favourable conditions of work and to 
protection against unemployment.

2. Everyone, without any discrimi-
nation, has the right to equal pay for 
equal work.

3. Everyone who works has the right 
to just and favourable remuneration 
ensuring for himself and his family an 
existence worthy of human dignity, 
and supplemented, if necessary, by 
other means of social protection.

4. Everyone has the right to form and 
to join trade unions for the protection 
of his interests.

Article 24

Everyone has the right to rest and lei-
sure, including reasonable limitation 
of working hours and periodic holi-
days with pay.

Article 25

1. Everyone has the right to a standard 
of living adequate for the health and 

well-being of himself and of his fam-
ily, including food, clothing, housing 
and medical care and necessary social 
services, and the right to security in 
the event of unemployment, sickness, 
disability, widowhood, old age or oth-
er lack of livelihood in circumstances 
beyond his control.

2. Motherhood and childhood are 
entitled to special care and assistance. 
All children, whether born in or out of 
wedlock, shall enjoy the same social 
protection.

Article 26
1. Everyone has the right to education. 
Education shall be free, at least in the 
elementary and fundamental stages. 
Elementary education shall be com-
pulsory. Technical and professional 
education shall be made generally 
available and higher education shall 
be equally accessible to all on the basis 
of merit.

2. Education shall be directed to the 
full development of the human per-
sonality and to the strengthening of 
respect for human rights and funda-
mental freedoms. It shall promote un-
derstanding, tolerance and friendship 
among all nations, racial or religious 
groups, and shall further the activities 
of the United Nations for the mainte-
nance of peace.

3. Parents have a prior right to choose 
the kind of education that shall be 
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given to their children.

Article 27

1. Everyone has the right freely to 
participate in the cultural life of the 
community, to enjoy the arts and to 
share in scientific advancement and 
its benefits.

2. Everyone has the right to the pro-
tection of the moral and material 
interests resulting from any scientific, 
literary or artistic production of which 
he is the author.

Article 28

Everyone is entitled to a social and 
international order in which the rights 
and freedoms set forth in this Declara-
tion can be fully realised.

Article 29

1. Everyone has duties to the com-
munity in which alone the free and 
full development of his personality is 
possible.

2. In the exercise of his rights and free-
doms, everyone shall be subject only 
to such limitations as are determined 
by law solely for the purpose of secur-
ing due recognition and respect for 
the rights and freedoms of others and 
of meeting the just requirements of 
morality, public order and the general 
welfare in a democratic society.

3. These rights and freedoms may in 
no case be exercised contrary to the 
purposes and principles of the United 
Nations.

 
Article 30
Nothing in this Declaration may be 
interpreted as implying for any State, 
group or person any right to engage 
in any activity or to perform any act 
aimed at the destruction of any of the 
rights and freedoms set forth herein..

What is the European Social 
Charter?   
The European Social Charter is a set 
of social and economic rights at Euro-
pean level, drawn up by the European 
Council in 1961. 

This charter presents rights related 
to employment, housing, health, 
education, movement of people, 
non-discrimination, social protection 
and welfare. It also addresses issues to 
protect more vulnerable citizens such 
as the elderly and/or youth and those 
who may find themselves in more pre-
carious situations.  

To monitor the implementation of 
the Treaty, the European Committee 
of Social Rights was set up to issue 
reports on countries’ compliance with 
the Charter.  
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Rights guaranteed by the Charter 2 : 

Housing: 
 y access to adequate and affordable 

housing 

 y reduction of homelessness; housing 
policy targeted at all disadvantaged 
categories

 y procedures to limit forced eviction;

 y equal access for non-nationals to 
social housing and housing benefits;

 y housing construction and housing 
benefits related to family needs 
 
Health:

 y accessible, effective health care 
facilities for the entire population;

 y policy for preventing illness with, in 
particular, the guarantee of a healthy 
environment;

 y elimination of occupational hazards 
so as to ensure that health and safety 
at work are provided for by law and 
guaranteed in practice;

 y protection of maternity

Education: 
 y free primary and secondary 

education;

 y free and effective vocational 
guidance services;

 y access to initial training (general 
and vocational secondary education), 

2 https://www.europarl.europa.eu/meetdocs/2004_2009/documents/dv/chartesocia-
ledepliant-/CharteSocialedepliant-en.pdf

university and non-university higher 
education, vocational training, 
including continuing training; 

 y special measures for foreign 
residents;

 y integration of children with 
disabil it ies  into mainstream 
schooling;

 y access to education and vocational 
training for persons with disabilities

Employment: 
 y prohibition of forced labour;

 y prohibition of the employment of 
children under the age of 15;

 y special working conditions between 
15 and 18 years of age;

 y the right to earn one’s living in an 
occupation freely entered upon;

 y an economic and social policy 
designed to ensure full employment;

 y fair working conditions as regards 
pay and working hours;

 y protection from sexual and 
psychological harassment;

 y freedom to form trade unions and 
employers’ organisations to defend 
economic and social interests; 
individual freedom to decide whether 
to join them;

 y promotion of joint consultation, 
collective bargaining, conciliation and 
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voluntary arbitration;

 y protection in case of dismissal;

 y the right to strike;

 y access to work for persons with 
disabilities

Legal and social protection: 
 y legal status of the child

 y treatment of young offenders

 y protection from ill-treatment and 
abuse

 y prohibition of any form of 
exploitation (sexual or other)

 y legal protection of the family 
(equality of spouses within the couple 
and towards children, protection of 
children in case the family breaks up)

 y the right to social security, social 
welfare and social services

 y the right to be protected against 
poverty and social exclusion

 y childcare

 y special measures catering for the 
elderly
 

Movement of persons:
 y the right to family reunion

 y the right of nationals to leave the 
country

 y procedural safeguards in the event 
of expulsion

 y simplification of immigration 
formalities 

Non-discrimination: 
 y the right of women and men to equal 

treatment and equal opportunities in 
employment;

 y a guarantee to all nationals and 
foreigners legally resident and/
or working that all the rights set 
out in the Charter apply regardless 
of race, sex, age, colour, language, 
religion, opinions, national origin, 
social background, state of health or 
association with a national minority;

 y prohibition of discrimination on the 
basis of family responsibilities;

 y right of persons with disabilities to 
social integration and participation in 
the life of the community

The Constitution
The Constitution is the supreme rule 
of the legal system and organises the 
public authorities, defines their role 
and their relations. All citizens are 
subject to it.  

The constitution is a legal-political 
text that arises from the constituent 
power. It defines and creates the rec-
ognised powers (executive, legislative 
and judicial). It is the fundamental 
law of the state, where the rights of 
citizens are included. It is the legal 
framework. In these links you can find 
the full text of the Constitution of your 
countries. Each Constitution is the 
result of a specific historical, political 
and social context, which is why they 
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are not all the same, nor were they 
all created at the same time. They all 
guarantee the rights of citizens. These 
are the Constitutions currently in 
force, but they are not the first ones 
that have existed in each country. 

Spanish Constitution 1978 
https://www.boe.es/buscar/act.
php?id=BOE-A-1978-31229

Romanian Constitution 1991 
http://www.constitutia.ro/const.htm

French Constitution 1958 
https://www.assemblee-nationale.fr/
connaissance/constitution.asp

Portuguese Constitution 1976 
https://www.parlamento.
pt/Legislacao/Paginas/
ConstituicaoRepublicaPortuguesa.
aspx

Labour Law
So far, we are familiar with the char-
ters or constitutions that provide the 
legal framework to guarantee citizens’ 
rights. In this section we will look 
more closely at issues related to labour 
law.  

Law is the set of rules that regulate 
and make it possible for people to live 
together.  

Labour law is the set of rules that 
regulate the relationship between the 
worker and the employer, collectively 

or individually, and guarantee the 
rights of workers.  

Labour and the relations of produc-
tion have been influenced by the con-
ditions of each historical moment. 

We could distinguish 3 major periods:

Ancient Times: 

In tribal societies, work was organised 
through the work of several families, 
nomadic and later agricultural. It is 
related to self-consumption, producing 
what is necessary for survival. 

In rural societies, there are councils that 
control production and ownership to 
ensure the common good and interests. 

In the ancient cities (Greek and Ro-
man civilisation), various tribes were 
grouped together, through military 
organisation, obtaining land through 
warfare. There are citizens and slaves.  

 
Middle Ages:

Feudal city, fiefdoms. Land lies in the 
hands of large landowners (large es-
tates) and is worked by serfs according 
to the rules of the feudal lord. They pay 
taxes. Craftsmen must be in guilds ac-
cording to hierarchy (craftsman, jour-
neyman, apprentice).  

 
Industrial Revolution:

Appears because of industrial devel-
opment and trade. Working class and 
entrepreneurs.  
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This phase brings with it high concen-
trations of workers with the purpose to 
obtain higher production, which leads 
to a series of social problems related 
to housing, occupational health (high 
mortality, occupational accidents, 
health problems), child exploitation 
(child labour is allowed), labour ex-
ploitation (working conditions estab-
lished solely by the employer, working 
up to 15 hours a day, no weekly rest, 
wage and labour inequality between 
men and women).  

These social problems led the work-
ing class to organise through the 
labour movement, to defend its rights 
through trade unions, strikes, demon-
strations and confrontations in facto-
ries.

From this point onwards, the state in-
tervenes and begins to regulate the re-
lations between owners of the means of 
production (employers) and workers.   

 y Child labour is prohibited.

 y An 8-hour working day and weekly 
rest are established. 

 y There is compulsory employment 
insurance.

At present, labour relations are reg-
ulated by Workers Statute in each 
country. Labour law is regulated by 
the Constitution, laws, regulations, 
procedures, collective agreements, the 
employment contract, and local and 
professional customs and practices. 

In the international sphere, labour-re-
lated laws are set out in European Un-
ion regulations, International Labour 
Organisation conventions and various 
international treaties.

The basic rights of working people 
pertain to: 

 y Right to strike and freedom of 
association 

 y Right to work and wages 

 y Right to collective bargaining

 y Right to social security 

 y Rights to health and safety at work 

 y Rest periods and paid holidays 

 y Non-discrimination 

 y Privacy and respect for their dignity 

 y Rights of assembly 

The general duties of workers:
 y Good faith 

 y Diligence 

 y Comply with health and safety 
measures 

 y Fulfilling the contract and 
contributing to production 

 y Fulfilling agreements with the 
employer 

Collective bargaining agreements are 
agreements between workers’ repre-
sentatives and employers to establish 
the working conditions of a specific 
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professional sector (e.g.: hotels and 
catering, agriculture, education, etc.)

The employment contract is an agree-
ment signed between the two parties, 
the worker and the employer, and 
cannot go against the above rules.  

Labour Rights in the 
European Union: What is 
Labour Law?
On this page, you can find out about 
labour rights in the European Union:

https://ec.europa.eu/social/main.jsp?-
catId=157&langId=es

 

5. ACTIVITIES
5.1 Activity 1. Illustrate our 
Rights

We show slides of the articles of the 

Declaration of Human Rights or hand 
them out as individual photocopies 
to the students. We do an individual 
reading, then a collective reading, 

3 Based on COLECTIVO AMANI, Educación intercultural: análisis y resolución de con-
flictos, 6th edition, Madrid, Popular, 2006. (Modified activity) 

where the articles are read one by one. 
Once they have been read, we com-
ment on the articles, what each one 
means, whether they believe they are 
in force, whether they believe that in 
their lives they are fulfilled and guar-
anteed or whether they are violated.  

We will then choose one of the articles 
in pairs, write it and illustrate it on the 
poster board. The students will write 
the article and draw it as they perceive 
it or as they wish to express it. All the 
articles and their artistic expression 
will be displayed in a visible place in 
the classroom, school, or community.

 
5.2 Activity 2. Same 
conditions, Same Rights?3

The aim of this activity is for stu-
dents to learn about the Universal 
Declaration of Human Rights. To 
know and be aware that these 
rights are also theirs and belong 
to them. To incorporate human 
rights as their own, which they are 
entitled to as human beings.

Materials: Human Rights Char-
ter, (slides or on paper handouts 
for the pupils) paper, markers, 
crayons, cardboard, continuous 
paper for mural. 

Duración: 2 sessions of 2 hours

This activity will help students to 
understand the unequal situations 
they face and the consequences of 
these. They will reflect on the in-
justice of expecting to achieve the 
same goal without equal opportu-
nities. 
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Divide the group into two and place 
each subgroup in different spaces or 
far away from each other. We tell them 
they must carry out a task according to 
the instructions we give them, during 
which they cannot ask questions or 
see the other group doing the task. 

One group will be given the following 
instructions: You have 15 minutes to 
make a collage about fashion in wom-
en’s clothes, here you have magazines, 
scissors, cardboard, colours, crayons, 
glue.

We will approach the other group 
and give them the following instruc-
tions: waki sa 15 minutes for conada, 
dirate yor mangala so quiran, pukal-
aja negazina tola, pernanbica, calica, 
camusa, pisa, guachipei... 

Once the 15 minutes are up, we will 
approach each group to inform them 
of the end of the time and we will 
present the two works. Praise the good 
work done by the first group and the 
good result. We will ask for explana-
tions of the work done by the second 
group (the one without instructions) 
and we will blame them for the result 
obtained, comparing it with the first 
collage. 

After carrying out the activity and 
commenting on the results of the col-
lage, we reflect as a group. 

How did we feel? Was there any mo-
ment in which you wanted to belong 

4 Based on eliceo.com, modified activity

to the other group? How did you feel 
when evaluating the results? Did the 
groups start from the same situation? 
Is this experiment similar to any sit-
uation in life? Do we have the same 
rights and the same opportunities? 
Did you think about the people in the 
other group? What did you feel? 

5.3 Activity 3. The Alien4

The activity consists of imagining and 
describing the life of an alien. We will 
form groups of 4-5 students. Using 
paper and pencil, the students should 
describe how they imagine the alien, 
how he/she is, his/her culture, music, 
way of dressing, tastes, values, how 

Materials: Magazines, scissors, 
paper, cardboard, glue.

Duration: 1 session of 1 hour. 20 
minutes for explanation and colla-
ge making. 40 minutes discussion.

Through this activity, students 
and teachers will gain a better un-
derstanding of the difficulties of 
migration processes and/or ethnic 
minorities in situations of discri-
mination. To understand what it 
means to become “the other” for 
the majority of society. 
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he/she live, and at the same time draw 
a picture of the alien. All the character-
istics that are going to define the alien, 
as well as the drawing, must be agreed 
upon as a group.  

Once the idea and character have 
been described, the groups will have 
to discuss what his/her life is like on 
Earth, how he/she is treated, how he 
is perceived, what difficulties does he/
she face when trying to communicate, 
how can he/she meet people, where 
can he/she live, how to find food, how 
does he/she establish relations, finds 
friendship, who welcomes him/her 
and who understands him/her.  

After the explanations and the situa-
tion, we will move on to a large group 
discussion. 

What have we used to imagine the al-
ien? Has it influenced our way of being 
and our lives? Are the different aliens 
created by the groups similar? What 
problems do they have, and how do 
they feel about their life on Earth? 
Have they experienced discrimina-
tion? Which type, why? Is their expe-
rience similar to any of ours? Have you 
ever felt this way? When?

5.4 Activity 4. Entering the 
Circle

In a large space, in the classroom or 
outside, we will ask for the collabo-
ration of 2 volunteer students. The 
rest of the group will stand forming a 
circle, facing inwards with their arms 
tightly intertwined and closing the 
circle with their bodies, leaving no 
space for entry, simulating a barrier, 
an insurmountable human wall. The 
exercise consists of the two volunteer 
students trying to enter the inside of 
the circle in some way, trying to find 
a space to enter or a way to enter. The 
pupils in the group have to prevent 
this so that they can move around, 
group together more, etc. 

After the activity, whether they were 
able to enter or not, there will be a 
group discussion about what hap-
pened, how we went through it, what 

The aim of this group activity is 
to enable the students to express 
and verbalise how they feel when 
they are not accepted or included 
in different areas (work, majority 
society, access to resources, goods 
and services, etc.) through an 
exercise that simulates their lived 
experience. The aim is to address 
inclusion and social participation 
on equal terms, analysing the 
responses and feelings during the 
exercise. 

Materials: Paper, pencil, colours

Duration: 1 session of 1 hour 
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we felt. Did we feel comfortable not 
being allowed in? How did you feel 
when you wanted to enter and were 
not allowed in? Is it similar to any sit-
uation in our lives?  

 

5.5 Activity 5. Search for 
News on Rights Violations

The existence of treaties and charters 
to protect and watch for citizens’ 
rights has not guaranteed the fulfil-
ment of these in any part of the world. 
For this reason, we are going to go on-
line and search news item to comment 
on this violation of rights. To do this, 
we will have to identify which rights 
we believe may be violated and carry 
out a search or access the local press 
and look for the news item that refers 

to rights that have been left unpro-
tected. 

The search will be done in pairs if we 
have enough computers and con-
nection, otherwise, it can be done in 
groups with a projector so that the 
students can watch the screen and 
carry out the search at the same time 
as they participate. If we do not have 
any possibility of connection and 
computer, we will provide newspa-
pers from previous days.  

Once the search has been carried out 
and the news item has been found, we 
will elaborate a summary and explain 
to the large group which right we have 
found has been violated. 

For this activity, we can rely on the 
charters and constitutions for consul-
tation. 

 

5.6 Activity 6. Historical 
Evolution of Labour Rights

 

As in other activities, on this occasion 

Materials: Classroom or space to 
stand in a circle and move around 
easily

Duration: 1 session of 1 hour. Ex-
planation and circle 10 minutes. 
50 minutes discussion

This assignment aims to raise stu-
dents’ awareness of the situation 
of rights violations that occur in 
our lives, as well as to elaborate 
a critical comment and develop 
internet research skills, digital 
literacy.

Materials: Computers, internet 
connection. Newspapers. Bill of 
rights, constitutions

Duration: 1 session of 2 hours

This activity will allow us to ob-
serve how it has been possible to 
change and acquire labour rights.
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we will elaborate a visual mural to 
show the evolution of labour relations 
throughout history and the conquest 
of rights.  

We propose 4 periods, where students 
will write and express how work and 
production relations were understood 
throughout history. They can illustrate 
each period either with drawings, 

collages, photos or drawings consult-
ed on the internet.

If there is a particular local period 
that needs to be mentioned, it is pro-
posed and highlighted on the mural 
(successful strikes, demonstrations 
that have made wage improvements 
possible, etc.).  

ANCIENT TIMES MIDDLE AGE INDUSTRIAL 
REVOLUTION

PRESENT TIME

Family work, 
survival, 
slave-masters.

Feudal city, 
landlord, serfs, 
taxes, artisan 
guilds. Witches.

Industrial 
development, 
workers, 
working 
conditions, rests, 
remuneration, 
working hours. 

Collective bar-
gaining agree-
ments, employ-
ment contract, 
paid rests, paid 
holidays, rights 
and duties.

Duration: 1 session of 2 hours 

Materials: Continuous paper, 
felt-tip pens, photocopies, pencils, 
colours, glue, scissors, etc. 

The mural will be placed somewhere 
visible in the classroom or in the com-
munity.  

At the end of the mural, we will dis-
cuss the conquest of rights, how have 
they been achieved, and is it possible 
to continue advancing?  

5.7 Activity 7. At Work

We propose this cartoon by Forges to 
start the debate: What is the employ-
er offering the worker? Does stable 
work exist nowadays? How would you 
define precarious work? Could you 
describe your ideal job? 

In this activity the students will be 
able to express and work on their 
oral communication skills during 
the debate, as well as learn about 
the current situation of the labour 
market.
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We propose this cartoon by Forges to 
start the debate. What is the employ-
er offering the worker? Does stable 
work exist nowadays? How would you 
define precarious work? Could you 
describe your ideal job?

For the next session we offer the car-
toon Precarious Employment.

For the debate, we will introduce the 
type of work they do in the cartoon, 
their working conditions, how they 
affect people’s lives, feminised jobs, 
part-time work, precarious contracts.

How could this situation be reversed?

Cartoon by Forges 
Boss: We’re going to sign a 5 minutes 

contract and later on, we’ll see.

Precarious Employment 
Worker: I work 65 hours a week for a 
part-time salary and full time anger.

Duration: 2 sessions of 1 hour 
each. 1 cartoon per session

Materials: Cartoons and discus-
sion spaces
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5.8 Activity 8. Spreading the 
word about Rights

 

This activity can be carried out de-
pending on the motivation and use 
of new technologies of the students. 
If they have mobile phones, internet 
connection and social media such as 
Tik Tok, Instagram, Twitter, Facebook; 
depending on the social media they 
use, we will decide where and what 
we shall upload, a text, image or video 
or reading of each article of the Inter-
national Declaration of Human Rights. 
Once this has been done, it will be cir-
culated through the networks. Some 
of the articles may be accompanied by 
an image or photo denouncing their 
violation (e.g. Article 25: Housing: a 
photo of substandard housing; Article 
13: Everyone has the right to freedom 
of movement and residence within 
the borders of each state: photos of 
evictions of Roma population.)  

6. GROUP 
DISCUSSIONS AND 
REFLECTIONS
6.1 Group Discussion
At the end of each session, we discuss 
in the group what we have learnt once 
the activities are finished. We also talk 
about the learning experience, as well 
as what we have been able to do dur-
ing the time the training has lasted in 
relation to the subject treated. 

During the sessions, what do you 
think you have learned and have your 
expectations about the topic been 
met? How do you evaluate this unit? 

How has your perception of funda-
mental rights changed, and how do 
you think you have improved your 
knowledge?

7. EVALUATION 
CRITERIA
The assessment of this unit, given its 
complexity, will be global and contin-
uous. Knowledge acquired by the stu-
dents throughout the training process 
can be assessed by means of the prior 
ideas they have already acquired. We 
will observe their attitude towards 
learning and assess the elaboration 

Materials:  Computer, mobile 
phones with an internet connec-
tion, camera and social media. 
Cardboard, photos, paper, pencils.

This activity will enable students 
to improve their communication 
skills through social media and to 
improve their use of new techno-
logies while learning and dissemi-
nating the Charter of Human Ri-
ghts among their contacts, family, 
friends and community.  

Duration: 2 sessions of 2 hours  
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and participation in the proposed 
activities, presentations and group 
work.  

As an evaluation test, the mural with 
the articles of the Declaration of Hu-
man Rights will be assessed, as well 
as a short test in which the students 
will have to write down 5 of the arti-
cles that they found most interesting, 
comment on them and give their 
opinion on the subject and whether 
they have observed the violation of 
the Declaration at any time.

8. LEARNING 
OUTCOMES 
The student:

 y Is able to recognise the basic 
principles of the Universal Declaration 
of Human Rights.

 y Is able to recognise the basic 
principles and protection of the 
European Social Charter.

 y Recognises the main articles of the 
national constitution.

 y Can recognise and reject violations 
of rights.

 y Has the ability to identify and reject 
inequalities.

 y Has developed responsible attitudes 
that can contribute to improving his 
or her current situation.

 y Is able to analyse the labour market 
and basic labour rights.

9. WEBGRAPHY
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https://www.un.org/en/udhrbook/
pdf/udhr_booklet_en_web.pdf
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1. INTRODUCTION
 
In this unit, we address a central axis 
for building better lives, debating and 
learning about Roma feminism.  
We urgently need to talk about Roma 
women, about Roma feminism, about 
Roma women’s organisations and 
associative and protest movement, 
about racism, about gender antigyps-
yism and, in short, about the history 
and proposals of Roma women.  
The exclusion of Roma women from 
mainstream feminist discourses has 
led to the development of strategies to 
claim the rights of Roma women ba-
sed on their ethnic identity. The invisi-
bility of Roma women and hegemonic 
feminism has meant the need to build 
an intersectional, class, gender and 
race/ethnic Roma feminism1.

1 López Olvera, Sara (2020) Mujeres olvidadas. From the silent revolution to the noisy 
revolution of Roma Feminism. MASTER’S DEGREE IN APPLIED RESEARCH IN FEMINIST, 
GENDER AND CITIZENSHIP STUDIES. Jaume I University. Castellón. 

2. OBJECTIVES

 y Raise awareness of gender and 
identity.

 y Understand the concepts of multiple 
discrimination and intersectionality.  

 y Learn about the history of feminism.

 y Enhance appreciation of feminist 
movements.  

 y To analyse some features and 
characteristics of feminist movements, 
with an emphasis on Roma feminism. 

 y Raise awareness of the need 
for Roma women to organise and 
associate in order to defend their 
rights. 

 y To know the demands and 
contributions of feminism and Roma 
feminism. 

3. COMPETENCES 

EIn this topic, we shall work on social 
and civic skills and learning to learn. 

These fundamental competences will 
enable students to understand how 
to learn, to develop their ability to 
continue learning. To improve the abi-
lity to organise, tasks, time, individual 
and collective work through training 
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and information on concepts such as 
feminism, equality and Roma femi-
nism. The students should be able to 
understand and identify their abilities 
to overcome learning challenges. 

Social and civic competences refer 
to the ability to relate to people, so-
ciety and democratic participation 
in social and civil life. With this unit 
on Roma feminism, we aim to make 
Roma women aware of the need to 
participate and build a fairer and more 
democratic society in which they are 
also included. By raising awareness of 
Roma women, history and organisa-
tion, they will understand the need for 
social and civil engagement. 

The students should be able to deve-
lop interpersonal, intercultural and 
social competences, such as civic 
competences. The idea is to convey 
the need for the participation of Roma 
women in the construction of social 
and professional life. 

This unit is fundamental to ensure 
civic, active and democratic participa-
tion, primarily through the knowledge 
of the notions and social and political 
structures (democracy, justice, equa-
lity, citizenship and civil rights) of 
Roma women and their organisation 
and defence of these. 

4. CONTENT

Our history
The absence of historical memory of 
the Roma people reveals the ignorance 
and neglect to which the history of the 
Roma population, of Roma women, 
has been subjected to. This is why it 
is necessary to carry out and contri-
bute to the historical recovery by also 
making Roma women visible, their 
contributions to the construction of 
organisation, demands and the strug-
gle for the rights of Roma women. 

It is necessary to recuperate memory 
in order to build a feminist genealogy, 
reclaim Roma protagonists in order to 
broaden and revalue their experien-
ces, understand and write history. 

It is essential to mention and reclaim 
the place of Roma women both in 
collective feminist memory and also 
in our story as People. It is necessary 
to trace a thread with the past in order 
to learn about and build the present 
and guide the future. To contribute 
to and extend collective feminist me-
mory to the always forgotten women, 
the “other” women, who have always 
been present but always ignored. To 
incorporate the experience of Roma 
women organising and defending 
their rights to historical and femi-
nist memory. (To preserve collective 
memory, recuperating it as histori-
cal memory), thus questioning the 
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traditional androcentric and racist 
narrative. And thus, making Roma 
women visible through the biographi-
cal genre as a legitimate way of cons-
tructing history2.

The under-representation of women 
in research, as studied by Henrietta L. 
Moore (1999), distorts the society that 
is being studied. Research projects 
portray the own ideas of the resear-
cher, the object of study is distorted 
and the analysis is carried out from the 
ideological bias, typical of the West. 
The feminist perspective proposes a 
new paradigm where ethnocentrism 
and androcentrism do not bias the 
object of study or its analysis. 

Colonialism, ethnocentrism, racism 
and androcentrism define the starting 
points and the interpretation that all 
social disciplines - history, sociology, 
etc. have made of Roma population, 
women and gender relations (race and 
class). 

“Romanologists” studies on the Roma 
people have gone through different 
phases. At first, when their arrival on 
the European continent was detec-
ted, they aroused a fascination due 
to Europe’s attraction to the Orient. 
During Romanticism, studies viewed 
“the Roma” as bohemian and related 
it to the naturalist ideal. During the 
construction of the nation-states in 
Europe, studies on Roma people be-
gan to construct a negative stereotype, 

2 Idem

presenting them as antisocial, without 
any interest in assimilating them-
selves to the emergence of national 
identities or to the societies in which 
they live, self marginalised, and thus 
legitimising and “naturalising” social 
inequalities. Women have also been 
“represented” (under-represented, 
distorted...) in these studies. An exam-
ple of a classic study in which Roma 
women are represented and defined 
can be found in Quindalé’s Roma Dic-
tionary:

“Las gitanas dicen la buenaventura y 
venden filtros de amor; y las crónicas de 
los tribunales revela de cuando en cuan-
do asesinatos de amantes o maridos por 
mujeres celosas, demasiado confiadas en 
sugestiones de esas astutas hechiceras, 
que lo mismo encuentran creyentes entre 
las personas de alto rango de la moderna 
Inglaterra que encontraban entre las 
principales de la antigua España (…) 
Desde las orillas del Indo hasta el campo 
de Gibraltar, esa ha sido siempre la pecu-
liaridad distintiva de la gitana. Obscena 
en sus gestos y ademanes, obscena en sus 
palabras, obscena en sus cantares, pero 
casta en su cuerpo (…) La gitana tiene 
en sí además de la regularidad de sus 
facciones, de sus esbeltas formas, de su 
ligero talle, de sus agraciados modales, 
una mirada especial a la que se le atribu-
yen grandes pasiones.” (Sales de Mayo, 
1870)
Representations of Roma population 
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and Roma women have varied over 
time, responding to ideological and 
political interests. From then until 
today, stereotypes and prejudices in 
studies of the Roma population have 
been constructed negatively. From ro-
mantic to negative interpretations, the 
Roma woman has been represented as 
a mother, sorceress, witch, magician, 
artist, fortune teller, healer, the in-
carnation of sexuality and sensuality, 
pure and chaste, passionate and fiery, 
vagabond, ragged, out of society, free, 
submissive... to current stereotypes 
and representation of thief and immi-
grant. 

Feminism identifies with women, but 
“not with women situated in different 
social and historical contexts, but with 
women who are part of the same sociolo-
gical category” (Moore, 1991:24). 

The history of Roma women is also the 
history of women’s oppression. The 
perception and importance of women, 
and of Roma women throughout his-
tory, has not been taken into account 
or studied in a rigorous or scientific 
way by historians. 

Among the demands of the Roma 
associative movement is the need for 
the historical study of the Roma peo-
ple and Roma women, in an attempt 

3 Alda Facio calls all feminisms “Feminism with a capital F”. FACIO, Alda: “Hacia otra 
Teoría Crítica del Derecho”, in FRIES, Lorena and FACIO, Alda (Comp.): Género y Derecho.
4 Ana de Miguel. “Feminismos” in 10 key words on Women. Directed by Celia Amorós. 
Ed. Verbo divino, 1998. 

to avoid the Eurocentric, patriarchal 
and racist bias that operates in the he-
gemonic thinking of academia. Cons-
tructing history from the respective 
historical contexts and elaborating 
their own foundations, thus positio-
ning themselves as subjects of thou-
ght, ceasing to be objects of analysis 
and elaborating and legitimising the 
production of knowledge as situated 
(Donna Haraway, 1995). 

 
A Brief History of Feminism 
in the West
In this section we will briefly review 
the history of feminism in the West, 
the most relevant contributions and 
theories throughout its history. Femi-
nist theoretical discourse is a cultural 
construct that is the product of a bour-
geois and Western social and cultural 
context from which “other women” 
were excluded for decades. 

Feminism3 as a theory, social prac-
tice, politics and thought aims to 
raise awareness and put an end to the 
oppression of women, thus achieving 
a fairer society. 
As Ana de Miguel explains4, there are 
three main periods in which feminist 
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theories and practices are developed5. 
Premodern feminism, modern femi-
nism and contemporary feminism, 
where Roma feminism would come.

Premodern Feminism
Premodern feminism covers the 
period from the first manifestations 
of “feminist polemics” to the Enligh-
tenment. There are manifestations of 
these in the classical past, the sophis-
tic enlightenment puts forward the 
idea of equality between the sexes. 
The Middle Ages were a period of obs-
curantism for women, who could be 
accused of witchcraft and executed at 
the stake. The Renaissance introduced 
the concept of autonomy, but it did 
not include women. The debate on the 
sexes was opened. Christine Pisan’s 
“The City of Ladies” (1405) already at-
tacked the idea of women’s inferiority, 
praising “feminine” virtues, but it was 
not until the 18th century that the idea 
of equality was formulated. 

In the words of Ana de Miguel, the 
historical recuperation of feminist 
memory is still in progress. Research 
adds new names. From the new 
feminist perspectives, it is claimed 
that this historical construction of 

5 Reference is also made to feminist “waves”. The first wave corresponds to the mo-
vements of the end of the 19th century and the beginning of the 20th century (right to su-
ffrage). There is no agreement on this, Amelia Valcárcel points out that the first wave arose 
with Enlightened Feminism and not with suffragism. The second wave began in the 1960s 
with the resurgence of feminism and the third wave in the 1980s focused on the diversity of 
women.

premodern feminism is not unique 
and exclusive to white Western wo-
men, so that authors such as Mernissi 
rescue women with rank and power 
throughout the centuries from the 
forgotten history of the East and the 
West, black women reconstruct their 
history from “the black point of view”, 
indigenous women maintain and 
care for their legends. Roma women 
reclaim romni studies to be able to in-
vestigate, learn about and reconstruct 
their history in order to decolonise 
the construction of the history of the 
Roma people, Roma women by Ro-
manologists, from an exhaustive and 
objective analysis without the bias of 
the outside gaze, both androcentric 
and racist, stereotyped and prejudi-
ced in its interpretations. 

Modern feminism
Modern feminism began with the 
Enlightenment, when a new political 
and social order took shape. Poulain 
de la Barre’s “On the Equality of the 
Sexes” (1673) is considered the first 
work based on the inequality of the 
sexes. The Enlightenment affirms that 
people are born free and equal, with 
the same rights, therefore Feminism 
would be the radicalisation of the 
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Enlightenment project of equality. 

During the French Revolution, when 
women were excluded as they were 
during the Enlightenment, strong de-
mands for sexual equality were gene-
rated by writing “Cahier de doléances”6, 
women’s clubs were created, they took 
part in the armed popular movement, 
they defended their participation in 
the army. Olympe de Gouges wrote 
“The Declaration of the Rights of Women 
and Citizens” (1791), Wollstonecraft 
wrote “A Vindication of the Rights of 
Women”7 (1792). She claimed concrete 
political and civil rights in addition to 
the demand for women’s individuality 
and the ability to choose. 

For Ana de Miguel, “the French Revolu-
tion was a bitter and probably unexpected 
defeat for feminism”8. The Jacobins clo-
sed the women’s clubs and prohibited 
women’s participation in political 
movements, with the guillotine or exi-
le being the solution to the problem of 
trying to surpass the laws of “nature” 
and attempt to be “statesmen”. 

It was during the 19th century that 
feminism reappeared with greater 
force as a social and international mo-
vement. The claims of the enlightened 

6 List of grievances presented by women when they were excluded from the three es-
tates (clergy, nobility, and the commoners) to write complaints to Louis XVI. They called 
themselves “the third estate of the third estate”. In “Feminismos” Ana de Miguel. op, cit.
7 In 1790, Wollstonecraft wrote “Vindication of the Rights of Man and of the Citizen” de-
fending the philosophy of human rights, and two years later she broadened it to include the 
extension of rights to women.
8 Ana de Miguel. “Feminismo” op.cit, p. 9.
9 Angela Davis, “Mujeres, raza y clase” 1981. Akal, Madrid.

feminists for egalitarian principles 
were reflected here in order to provide 
a solution to the problems brought 
about by the Industrial Revolution and 
capitalism. Inequality, misery, pover-
ty, exploitation, women were denied 
civil and political rights, the working 
class and working-class women did 
not benefit from the achievements 
of the Industrial Revolution. It is this 
context that leads to the development 
of emancipatory and social theories. 
The movement re-emerges in the face 
of another new offensive against wo-
men as a consequence of capitalism. 

Proletarian women are massively 
entering the labour market, as Angela 
Davis points out: 

“Yet the incipient industrialisation of 
the economy was simultaneously eroding 
women’s prestige in the home—a pres-
tige based on their previously productive 
and absolutely essential domestic labour. 
Their social status began to deteriorate 
accordingly. An ideological consequence 
of industrial capitalism was the shaping 
of a more rigorous notion of female infe-
riority.”9

While in the bourgeoisie women spent 
more time at home, women organised 
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themselves to demand the universal 
right to vote, a cross-class demand. 
In the United States, they also joined 
the struggle with the abolitionist 
movement, in 1848 the “Seneca Falls 
Declaration” was approved, the10 first 
convention on women’s rights in the 
state of New York, the fundamental 
text of suffragism, where women de-
clared their independence from the 
authority exercised by men and from 
an oppressive system, and proposed 
resolutions to improve women’s ri-
ghts. The critique of black feminists in 
the words of Angela Davis: 

“The Seneca Falls Declaration proposed 
an analysis of the female condition which 
disregarded the circumstances of women 
outside the social class of the document’s 
framers.”11 

In 1866, Stuart Mill presented the 
first petition for women to vote in the 
English parliament, in Spain the deba-
te did not take place until the Second 
Republic, in 1931, same as in Portugal 
(but during Franco’s dictatorship the 
right to vote was lost). In France in 
1944, after the Second World War, in 
Romania since 1948. 

In the well-known socialist feminism, 
it was the utopian socialists who 
analysed the situation of women 
on the basis of the analysis of the 
economic and social situation of the 

10 Document based on the US Declaration of Independence. In which they denounce the 
political restrictions to which women were subjected.
11 Angela Davis op.cit. p.62.

working class. Fourier, Owen, Saint 
Simon, Flora Tristan “Unión Obrera” 
(1843). They conceived the institution 
of marriage as a repressive institution. 

Marxist socialism developed theories 
on the origin of women’s oppression, 
establishing that the cause of inequa-
lity was social and not natural. Private 
property and the sexual division of 
work exclude women from social 
production, relegating them to the 
private sphere, so one of the ways of 
emancipation was their incorporation 
into production and economic inde-
pendence. For Marxist socialism, gen-
der unites women and class divides 
them. They supported the suffragette 
demands for tactical reasons, critici-
sing the fact that bourgeois women 
did not take into account the situation 
of proletarian women. The emanci-
pation of women is impossible under 
capitalism. The struggle of women is 
the struggle of the working class. Ko-
llontai in her works “The Social Basis of 
the Women’s Question” (1907), “Sexual 
Relations and the Class Struggle” (1911). 
Theorising about equality and the 
situation of women in capitalism, she 
elaborates an emancipatory strategy 
through three areas, work, family and 
relations between the sexes. Clara Zet-
kin promotes a women’s socialist mo-
vement by organising an international 
women’s conference in 1907. They 



210 EDUCATIONAL PROGRAMME

analyse the intersections of oppres-
sion, gender and class. They add the 
class perspective and class struggle to 
the analysis. Patriarchy and capitalism 
go hand in hand. 

The anarchist movement as a social 
and political movement also inclu-
ded women who participated in the 
struggle for equality, although it did 
not have as extensive a theoretical 
elaboration as Marxist socialism. 
Anarchist free women rebelled against 
hierarchy, authority and the state 
(neither god, nor master, nor party). 
They did not attach importance to the 
struggle for the vote, nor did they, like 
the socialists, consider the need for a 
regulating state. 

They do not participate in the suffra-
gette demands.

Contemporary Feminism12 
During the interwar period, feminism 
declined due to political, economic 
and social circumstances. Simon de 
Beauvoir’s “The Second Sex” (1949) 
attempts to construct an explanatory 
theory of women’s subordination, 
starting from the question “What does 
it mean to be a woman?”. She argues 
that you are not born a woman, you 
become one. 

Betty Friedan13 in “The Feminine 

12 López Olvera, Sara. (2014) “Construyendo el feminismo gitano” Universidad de Gra-
nada
13 Leading representative of liberal feminism.

Mystique” (1963) analyses the situa-
tion of women’s dissatisfaction, they 
cannot realise personal projects due to 
the role of mother and wife and those 
who are not content with this role as-
signment are blamed. 

Black or Roma women for example, 
due to their situation of marginalisa-
tion and exclusion, and because of the 
need to survive, hadn’t been relegated 
to the domestic sphere. Whether as 
live-in maids in North America (Black 
women) or due to the situation of 
persecution, marginalisation and 
imprisonment (Roma women) they 
have always been forced to find means 
of subsistence outside the domestic 
sphere. So, the debate and the struggle 
for socio-labour inclusion for them is 
more tied to getting to jobs that are 
neither precarious nor marginalised. 
The jobs they occupy, or the form of 
subsistence has the same characte-
ristics as that of their partners, they 
carried out similar jobs (slavery, street 
vending, scrap metal, etc.). Post-war 
women were, after having joined the 
labour market, were excluded from 
the public space and the labour mar-
ket, relegated to the domestic sphere. 
Hence the call for the inclusion of wo-
men in the public sphere. During the 
1960s, the inequalities of the system 
- classist, sexist, racist, imperialist, 
etc. came to the surface and feminism 
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organised itself independently. This 
led to a split between radical femi-
nism, the “political feminists” who 
claimed that the origin of women’s 
oppression was capitalism, and the 
“feminists” who were critical of the 
sexism of the left. Kate Millet’s “Sexual 
Politics” and Shulamith Firestone´s 
“Dialectic of Sex” (1970) are key wor-
ks that introduce concepts such as 
patriarchy, gender and sexual caste. 
Awareness-raising groups are created. 

Feminism of difference14 argues that 
inequality is the patriarchal characte-
risation of women and the efforts of 
feminism of equality are not necessary 
as women neither want nor can equa-
lise men in a world made by men. 

Feminism in the 1970s differentia-
ted sex from gender, the biological 
from the culturally constructed. 
The construction of the sex-gender 
system does not make the difference 
between women visible. The rejection 
of monolithic, universalist, elitist and 
elitist visions that lack cultural, racial 
and sexual plurality and that ignore 
the situations and causes of women’s 
oppressions. 

The “third wave feminism” 15 or fe-
minism of the 1980s emphasises the 
diversity of women. They question 
the term ”woman”, as essentialist 

14 Equality feminism encompasses Marxist, socialist and liberal feminism. According 
to Celia Amorós “Feminismo, Igualdad y diferencia”, equality feminism has its roots in the 
Enlightenment.
15 It is also referred to by various authors as postcolonial feminism, intersectional femi-
nism, Third World feminism, postcolonial or peripheral feminisms.

and homogenising. It focuses on the 
variables of the diversity experienced 
by women. The analysis is based on 
the variables and intersections of 
gender, race, ethnicity, sexual orien-
tation, country of origin. They claim 
feminism should pay attention to 
race-ethnicity, class, sexual orienta-
tion, as it has reduced the category of 
analysis assuming heteronormativity 
and heterosexist assumptions, in 
opposition to the “modern colonial 
gender system” (Lugones, 2008). 

“Decolonial” feminism takes on the 
critiques of “classical” feminist thou-
ght made by women that come from 
the margins, the subaltern, the other 
voices of feminism.

Classical feminist thought has been 
elaborated by white women, who have 
occupied a privileged social status due 
to their class and racial conditions. 

Every different moment of theoretical 
and practical elaboration of femi-
nism responds to the situations of 
oppression perceived by women in the 
historical context in which they live. 
Latin American women, Black wo-
men, impoverished women, migrant 
women, women from impoverished 
countries, do not begin their struggle 
demanding equality or the difference 
between genders, they fight against 
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discrimination, poverty, marginali-
sation, social injustice. Once these 
situations have been overcome, men 
and women will be freer and more 
equal, and it is then that one of the 
basic premises of feminism, equality, 
can start to be partially realised. The 
difference or addition to this “wave” 
is that women are aware of the unique 
challenges they face, socioeconomic 
status, religion, origin, migration, 
“race”, equality with men from their 
own culture. 

The main criticism of classical femi-
nist theory is that this theory does 
not serve to interpret the reality of 
oppression of all women (racialised, 
impoverished, lesbian, immigrant, 
Muslim, indigenous...). 

We are witnessing the “fact of the plu-
ralisation of feminist theorising”16. This 
fact of theoretical pluralisation that 
occurs between the different inter-
sections, gender, sexual orientation, 
“race”, culture, class, etc, emphasises 
the ”social ethics” of feminism by 
denouncing other prejudices and dis-
criminations that are added to sexism 
(racism, ethnocentrism, homophobia, 
classism, etc). 

Feminist critique focuses on how 

16 María José Guerrera Palmero. “Contemporary feminist theory. Una aproximación des-
de la ética” Instituto de investigaciones feministas. Complutense University of Madrid. 2001
17 María Lugonés proposes that the gender category should only apply to people of Eu-
ropean origin.
18 Basado en la intervención de Gregoria Lincan, Roma feminist activist, en el Salto, 
Incluison Diversity (2021) https://www.salto-youth.net/downloads/4-17-4178/IDTalksInter-
sectionalArticle.pdf

gender influences the production of 
knowledge and how sexism constructs 
bias in this production. Gender does 
not operate independently, as it does 
not account for the multiple forms of 
oppression to which other women are 
subjected. This point of view assumes 
that the category “gender” represents 
all women. This is what some critical 
decolonial feminist theorists propose 
to call “gender racism”17.

The “other” feminists, the Roma 
feminists, highlight the intersection 
between the structures of domination 
between the androcentric system, 
racism, coloniality, heteronormativity, 
etc. 

Feminism has not taken up the de-
mands of all women, it has been cons-
tructed drawing from a specific his-
tory and specific women who belong 
to the majority culture, consequently 
it needs to revise its principles and it 
has brought the emergence of “other” 
feminisms by ethnic minorities. 

Intersectionality.18 Voices 
and experiences of Roma 
women.
In order to understand the situation 
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and the analysis of Roma women, it is 
necessary to understand and deepen 
our understanding of the concepts of 
sex, gender, “race” and class: these are 
categories of analysis that intersect 
their social, cultural and identity rea-
lity.

https://youtu.be/hOnVo78-6b0

Intersectionality is the concept that 
focuses on the multiple identities of 
individuals in a system of jointly inter-
fering oppressions. 

It was coined by Kimberlé Crenshaw 
in 1989, a Black feminist woman, pro-
fessor of Law at the University of Ca-
lifornia. It is very important to know 
that intersectionality has its roots in 
Black feminism. 

Crenshaw explains intersectionality 
analysing how Black women are dis-
criminated against in the labour mar-
ket without having access to the jobs 
that white men and Black men have. 

Over time, the concept of intersectio-
nality has been given more definitions 
and has been complemented by more 
identities, different perspectives and 
different life experiences, which have 
made the notion more complex. The 
most important thing to know is that 
intersectionality focuses on the voi-
ces of the most vulnerable groups 
that are part of society. 

We may think that intersectionality is 
challenging to put into practice, and 
yes, it is. The systems of oppression 

that affect individuals based on their 
multiple identities, such as gender, 
race, class, sexuality, age, religion, co-
lour, systems such as racism, sexism, 
classism, are not easy to deal with 
either. 

Why is it essential for feminist move-
ments today? 

It is essential because intersectionality 
theory helps us to see the inequalities 
that exist in the societies which we 
are a part of. It emphasises the diffe-
rences between women, the diversity 
of people’s identities, the struggle 
for empowerment, solidarity and at 
the same time shows very clearly the 
power relations in society, communi-
ty, oppressions and privilege. 

As feminists, the proposal is to balance 
the scales of the different systems of 
inequalities so that we are all aware of 
how we use our privileges, step back 
and bring the most vulnerable voices 
to the forefront. 

Only in this way will the feminist stru-
ggle be successful in achieving gender 
equality. 

How can an intersectional perspective 
be incorporated and developed? 

It is necessary to know that there are 
multiple identities and multiple stru-
ggles which means that for some of 
us it is more difficult to obtain equal 
opportunities. 

Women are discriminated against 
based on the intersection of their 
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identities. Identities cannot be viewed 
separately; for example, a Roma wo-
man is discriminated against because 
of her gender, ethnicity and class. It is 
impossible to choose a single identity. 
Also, muslim women are discrimi-
nated against on the basis of gender 
and religion, black trans women are 
discriminated against on the basis of 
their gender, race, colour, sexuality. 
So we must address the problem by 
considering all the identities without 
reducing the person to a single one 
and creating intersectional policies. 

Listen to the voices and needs of tho-
se most affected by the oppressive 
system. Step back and support them 
to speak for themselves and their 
communities, create partnerships and 
alliances with Roma women working 
at local levels. Develop projects and 
campaigns that enable access to re-
sources and spaces where Roma wo-
men can participate for themselves. 

An understanding of the evolution of 
the concepts of race and gender is ne-
cessary to understand antigypsyism in 
order to pinpoint the intersections and 
oppressions faced by Roma women. In 
the unit “CULTURE AND INCLUSION: 
Identity, stereotyping, prejudice and 
antigypsyism”, we focus on gender 
antigypsyism. 

CHALLENGES OF INTERSECTIONA-
LITY: VOICES AND EXPERIENCES OF 
ROMA WOMEN. Carmen Gheorghe

https://fb.watch/6rb_KHj2oG/

Roma Feminism
Unlike Western feminism, and es-
pecially European feminism, Roma 
women have maintained a double 
militancy, connecting their work for 
women’s rights to the struggles for the 
dignity of their community and for the 
defence of their civil rights, hence their 
interest in continuing to participate in 
Roma non-governmental organisa-
tions. This double militancy, however, 
has had to overcome a lot of resistan-
ce, both from the feminist movement 
and from the Roma movement. Both 
movements have been influenced. On 
the one hand, feminist organisations 
have seen the need to incorporate 
cultural diversity into their analyses 
of gender inequality and, on the other 
hand, the Roma movement has had to 
contemplate the demands and aspira-
tions of Roma women and add them 
to their demands regarding racism 
and classism suffered by the Roma 
community. Since the 1980s, in the 
field of social anthropology, gender 
definitions already had introduced the 
concept of cultural diversity. 

It is precisely the same paternalist, 
universalist, ethnocentric and essen-
tialist ideology that underlies Western 
feminist movements, that stimulates 
insurmountable prejudices -in this 
case, Roma culture is seen as the gene-
rator and cause of gender inequalities. 
Feminists advocate for cultural rup-
ture and for “consciousness-raising” 
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of women from other cultures, while 
Roma women retreat in the face of 
these ethnocentric attacks. In this si-
tuation, Roma women are often una-
ble to recognise what “hegemonic”, 
white, gadjo feminism has meant in 
their lives. 

“We consider our feminism to be a matter 
of social justice.” (Guru)19 

This phrase connects the struggle of 
Roma women and the denunciation 
of the situation of Roma people. It is 
these women who face difficulties 
and are faced with the challenge of 
constructing a feminist discourse that 
is permeable and accepted by Roma 
women where patriarchy and racism 
meet, and that at the same time is ba-
sed on their own experiences and cos-
movisions. Roma women’s struggles 
for emancipation are linked to econo-
mic, social and cultural demands due 
to the shared experiences of racism, 
marginalisation and exclusion that 
have shaped their gender identities. 
Roma culture and Roma women are 
perceived and represented as submis-
sive to the patriarchal order, with the 
only viable model of emancipation be-
ing “conversion” to the civilised, gadjo 
world. 

Demands for equality cannot imply 
the homogenising “equality” of other 
women from other cultures. Likewi-
se, defining Roma cultural identity is 

19 María José Jimenez Cortiñas. Social worker. President of Asociacion Gitanas Feminis-
tas por la Diversidad en 2012. Universidad de Murcia. Junio 2012.

complicated, due to the heterogeneity 
within the group, which is one of the 
characteristics of the identity itself. 

For decades, administrations, associa-
tions and NGOs that assume “gender 
policies” have tried to work with 
Roma women based on ethnocentric 
analyses, in an attempt to assimilate 
Roma women. These practices have 
had a low impact on the transforma-
tion and emancipation of their lives 
and the situations they suffer. 

These women continue to be cons-
tructed and perceived as passive 
subjects, victims of patriarchy and/or 
capital. Their struggles, both internal 
and external, are never taken into 
account, nor are they represented as 
active subjects in the construction of 
their communities and the emancipa-
tion of women, even though surveys 
and sociological analyses consider 
them the driving force for change and 
transformation of the society, due to 
the cascade effect they have over them 
and their approaches of “modernity”, 
recognising their importance and va-
lue in their environment. 

Feminism, understood as an ideology 
and a practice of opposition to patriar-
chal power, has not been exclusive to 
the West, nor has it been exclusive to 
white women. The construction of fe-
minism from the perspective of Wes-
ternism has resulted in “colonisation”. 
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Coloniality has also penetrated femi-
nism, thus converting the discourse 
of Roma women (as is the case with 
women in Latin America, Africa) into 
the object and not the subject of their 
demands, history and experiences. 
There is thus “another” history, ano-
ther part of history, theory, movement 
and feminist practices that have not 
been taken into consideration or have 
had little importance for academic 
study. 

Feminism has not taken up the de-
mands of all women, it has been 
constructed with a specific history 
and specific women belonging to the 
majority culture, which has meant a 
revision of its principles and the emer-
gence of “other” feminisms by ethnic 
minorities. 

Our starting point is the social posi-
tion of Roma women; as a group, they 
are shaped by the intersection of, at 
the very least, ethnic, gender and class 
inequalities, facing multiple discrimi-
nation. 

The relevance of gender in unders-
tanding anti-Roma racism and the 
importance of gender for the Roma 
movement in general are topics of 
debate among Roma women activists 
and in their interactions. 

Some forms of discrimination, exclu-
sion and violence affect Roma women 
disproportionately or exclusively. 

Their emancipatory and equality 
models don’t pretend to copy gadjo 

feminist models; they pretend to chan-
ge and create new models through 
their own culture. 

Roma women vindicate the changing 
nature of their cultures, the history to 
be rewritten by their own people, and 
they reject assimilation or other forms 
that attack their dignity and culture. It 
is a double struggle: to maintain their 
cultural difference from the majority 
society and at the same time the stru-
ggle to change the uses and customs 
that they consider contrary to their 
rights as women. Their struggle, like 
that of other women who don’t belong 
either to the “majority” or “dominant” 
culture, is the right to reconstruct their 
history and culture, to confront it and 
to be able to construct their options 
from the cultural pluralism to which 
they belong.

Present times
Roma women are currently “building 
bridges” between the different stru-
ggles they are involved in by having 
to participate in the various move-
ments, feminist, Roma and LGTB, by 
the importance of racism (in the first 
one), the relevance of feminism (in the 
second one) and of diversity (in the 
third). 

From a culturally situated gender 
perspective, Roma women discuss 
sexism and “Romanism” with some 
Roma or pro-Roma organisations and 
question academic feminism that has 
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not taken them into account in its 
analysis by not including the intersec-
tional analysis of the multiple axes of 
discrimination to which their lives are 
exposed and of which they are aware. 

The demands and forms of struggle 
and organisation of Roma women are 
giving rise to the emergence of a new 
Roma feminism, which coincides with 
the demands of mainstream femi-
nism but differs in some respects. The 
specific ways in which their gender 
identities are constructed, due to their 
cultural identity, history, relations 
with the majority society and class 
position or socio-economic situation 
mark these differences. The Roma 
women’s movement, at national, 
European and international level, is 
calling on academic feminism to build 
a more inclusive and intercultural 
feminism that takes into account 
cultural specificities and respect for 
difference. At the same time, they are 
fighting within the Roma movement 
and trying to ensure that it takes up 
the specific struggles of women from 
the ranks of the broader demands for 
human rights for their people and 
creating spaces for the exchange of 
experiences, struggles and agendas. 

The creation of spaces and meetings 
for Roma women, who also find the 
need to self-organise, fight and make 
visible their situation, their identity, 

20 In some shops, the figure of a toad is placed at the entrance in order to prevent access 
to Roma, as it was traditionally considered a sign of bad luck. The aim: to scare Roma away 
from access to goods and services.

and analyse the factors of inequality, 
has favoured the construction and 
demands of Roma’s rights and Roma 
feminism. 

Roma feminists are doing feminist 
intervention in communities, deve-
loping theory and contributing to 
feminist thinking by expanding their 
knowledge, advocating and suppor-
ting Roma communities and Roma 
women. They aim to ensure diversity 
by putting the experiences and pro-
blems faced by Roma girls and women 
at the centre of political and policy 
agendas. 

Within the demands, we also find 
successes and advances of Roma femi-
nism. 

In Romania, the concept of multiple 
discrimination was first introduced 
into Romanian law in 2006. The ini-
tiative came from a group of Roma fe-
minist activists who fought for gender 
equality legislation to recognise the 
discrimination faced by Roma women 
and other women of other ethnicities, 
women with disabilities, etc. 

In Spain, the Congress of Roma Femi-
nism was held in 2017. There, Roma 
activists and academics from around 
the world debated on Roma feminism. 

In Portugal, they are Roma feminist 
women who have taken the lead in the 
Nao Engolimos Sapos 20 campaign and 
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multiple activities for the continuity 
of formal training, the empowerment 
of women and the fight against racism 
and stereotyping. In France, they com-
memorate and celebrate the Romani 
Resistance Day by reclaiming memory, 
struggle and dignity. 

5. ACTIVITIES

5.1 Activity 1. Does it 
Happen Every Day? Multiple 
Discrimination 

We introduce the concept of multiple 
discrimination and intersectionality. 
Afterwards, we propose to the stu-
dents to write and/or express situa-
tions they have experienced or have 
been told about that can be identified 
as situations of discrimination and 
multiple discrimination and they de-
velop and present them to the large 
group. Define multiple discrimination 
in your own words. 

Following the exercise, in another 

session, we presented and developed 
“Together we rewrote Florica’s story”.

A bus driver physically assaults a 
Roma woman with a broom when she 
tries to get on the bus. The case beca-
me known after one of the bus pass-
engers filmed the incident and posted 
it on social media. After the aggression 
Florica called the emergency service, 
but the operator not only did not take 
her seriously, but insulted her, “You 
talk like a crow! You must have driven 
him crazy!” (referring to the driver) 
“Go to hell!” 

https://www.libertatea.ro/stiri/
rasismul-de-la-112-o-operatoare-sts-
injura-o-femeie-roma-batuta-vorbi-
ti-ca-ciorile-trazni-v-ar-du-te-drea-
cu-2736227

A partir de 2020 Florica puede acceder 
a una vivienda a través de una campa-
ña realizada para comprar un hogar.

This activity will help students 
to express and verbalise the daily 
violence they face due to their 
condition as impoverished Roma 
women. It will help teachers to 
understand better the students’ 
context, experiences and life pers-
pectives. 
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Florica’s story reveals all the forms 
of discrimination to which Roma 
women are subjected: racism, sexism, 
classism, etc. A person like Florica is 
denied all rights: access to housing, 
property rights, housing conditions. 
And unfortunately, many women like 
Florica go through situations like this 
on a daily basis. The system is not set 
up to support them, but the solidarity 
you have shown has strengthened and 
given us and Florica hope, because we 
felt that we were not alone in the stru-
ggle against oppression. (E-romnja) 

The outcome of feminist solidarity. 
Phenjalipen.

Again we return to the large group 
to discuss the news and how life has 
developed after the intervention and 

support of Roma feminist solidarity 
to discuss the needs for organisation, 
advocacy, mutual support.

5.2 Activity 2. The Strength 
of my Women

The activity consists of establishing 
a historical line of women relatives, 
their historical context, and their di-
fferent life struggles. They shall draw 
a family tree, which can be in the form 
of a tree or boxes and lines of kinship. 
The names of women from previous 
generations, family members, close 
relatives, whether or not they are rela-
ted by blood (mothers-in-law, neigh-
bours, cousins...) are written in these 
boxes. 

Once the tree has been established 
with the familiar and close women, 
we will tell a brief story of their lives, 

Materials: Paper, sheet of paper, 
projector to project news and ima-
ges of Florica

Duration: 2 sessions of 2 hours

This exercise allows students to 
learn about their own life history 
and the genealogy of their wo-
men’s struggle. For teachers, it 
will allow them to learn about the 
historical context and life of Roma 
women. 
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their context and their struggles or 
courage at the time, emphasising their 
strengths. We will describe each one 
in 3 sentences. 

Then we will put all these phrases 
together and finally put them in each 
student’s box as a compilation to 
remember that we are the sum of all 
that they were. 

The activity is done individually, but 
by talking and sharing ideas with the 
group, there may be women who are 
referents and family members of the 
same group and shared stories may 
emerge. 

Teachers can make a comparison with 
their family structure and the lived 
context of their family experience in 
order to verify or not the historical 
privileges they have enjoyed. Review 
their life experience and that of their 
family members. Contextualise Roma 
women’s lives and access to rights. 

5.3 Activity 3. Let’s Draw 
Feminism

In this activity we will make a mural 
with historical milestones in the stru-
ggle for women’s rights. 

We propose a series of events that 
mark the history of feminism. 

The aim of the mural, the exhibi-
tion, is to represent relevant mo-
ments throughout history with 
drawings and a poster made with 
the artist’s own words. The mural 
ends with the interpretation or re-
presentation of Roma feminism. 

Duration: 2 sessions of 2 hours 
each 

Materials: Poster board, sheets of 
paper, colours, pencils... perhaps 
a projector to project an example 
of a family tree drawing, poster 
board with a pre-designed tree 

This activity offers the possibility 
of creating a feminist timeline and 
of seeing the conquests made by 
women in the West in a visual way 
and in a mural. It provides stu-
dents and teachers with a vision 
and knowledge of the improve-
ments and achievements in wo-
men’s rights against patriarchy. 

Materials: Pintura, proyector, 
fotocopias, folios, carteles, papel 
continuo, plantillas, papel pluma, 
lápices… necesario para realizar 
un mural. 

Duration: 3 sesiones de 2 horas
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5.4 Activity 4. We Draw our 
Feminism

In this activity, as in the previous one, 
we will make a mural with the histo-
rical milestones in the fight for Roma 
women’s rights. We will propose a 
series of milestones for the drawings, 
the mural, and the text. The students 
can also propose specific local or 
national events that they consider re-
levant. They can also propose figures 

Premodern Feminism Modern Feminism 

Debate “Feminist Controversies”. 

Middle Ages: Witchcraft 

Renaissance:  “The Book of the City of 
Ladies” (1405) by Christine Pisan

Illustration: Poulain de la Barre “On 
the Equality of the Two Sexes” (1673) 

French Revolution: Olympe de Gou-
ges writes the “Declaration of the 
Rights of Woman and of the Female 
Citizen” (1791). Wollstonecraft wrote 
“A Vindication of the Rights of Woman” 
(1792). 

Suffragism: Women’s right to vote. 
(Year of the country) 

8th March. International Working 
Women’s Day. Women and the la-
bour movement. 

Contemporary Feminism Gitano Feminism. Roma Feminism.

Interwar period: Simon de Beauvoir 
“The Second Sex” (1949) 

Betty Friedan “The Feminine Mysti-
que” (1963)

“Third Wave Feminism”: Women’s 
Diversity, Black women, indigenous 
women, Intersectionality.

Intersectionality. Multiple discrimi-
nation. 

Privileges 

Gender/Race/Class/... 

Georgiana Lincan 

Carmen George 

MªJosé Jimenez Carmen Fernández 

Maria Gil... 

16 May: Romani Resistance Day

This activity will help both stu-
dents and teachers to get to know 
and recognise the genealogy and 
demands of Roma feminists, pro-
jecting their history in a visual 
way.
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and references to be included in the 
mural. 

As proposals we can count on the wo-
men we present on the website www.
skolaromani.org. 

https://www.skolaromani.org/perso-
nalidades-feministas/

5.5 Activity 5: Are Women 
Born or Made?

The exercise consists of a reflection 
around the question posed by Simon 
de Beauvoir in “The Second Sex” (1949) 
when she attempts to construct an 
explanatory theory of women’s subor-
dination. 

What does it mean to be a woman? 

Are women born or made? 

What does it mean to be a Roma 

woman? 

Do all women suffer the same oppres-
sions? Why?

5.6 Activity 6. Reflections on 
Privilege 

We will do an individual reading of 
the text, then we will read it aloud 
together in the group, each student 
reading one paragraph (depending on 
the level of the group). 

Following the text, we shall now pro-
ceed to the debate on 

How do they feel? What is your opi-
nion about the author’s experience 
and statement? What do they unders-
tand by privilege? 

TEXT

OPINION - “I am a Roma and I feel 
privileged because my skin is white”. An 
editorial about a relatively unknown 
reality. 

Duration: 2 sesiones de 2 horas 
cada una

Duration: 1 session of 2 hours 

This activity will allow students 
and teachers to reflect on the 
sex-gender system, the weight of 
culture and the construction of 
the concept of gender.

Materials: Pintura, proyector, 
fotocopias, folios, carteles, papel 
continuo, plantillas, papel pluma, 
lápices… necesario para realizar 
un mural. 

Materials: Classroom or space to 
discuss in a circle

In this assignment, students and 
teachers will be able to reflect and 
discuss the idea of privilege, how 
it manifests itself, who has more 
privilege and why.
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-”In my community in Mizil, I always 
heard people say: Dikta, mandro kai si, 
penes che si gadji! (Look how pretty she 
is, she looks like a Romanian girl!)” by 
Georgiana Lincan 

 y Even though I am part of a 
marginalised Roma community in 
Mizil, I nevertheless have white skin. 
Most of the time I can pass as “gadjie” 
(non-Roma).

 y I have Roma friends who don’t want 
to stand out in the sun, so that they 
don’t get tanned, or who buy skin 
bleaching cream.

 y I think I need to talk more about 
white skin privilege. 

Georgiana Lincan is 24 years old 
and has been working for 6 years for 
E-Romnja, an NGO working to pro-
mote Roma women’s rights. 

I am Roma, from a “traditional” Roma 
community in Mizil. From the age of 
six months until I was eighteen years 
old, I was raised by grandmother 
whose only source of income were 
my uncle’s disability pensions. I was 
supported by different people throu-
ghout my life, both financially as well 
as spiritually, until I completed my 
Master’s degree in political science. 

I have been working for E-Romnja 
for six years – The Association for the 
Promotion of Roma Women’s Rights. 
Through this work I try to offer to 

Roma women growing up in similar 
communities the same support I re-
ceived.

As a Roma woman coming from a very 
precarious community, I can say that 
the access to education is not only de-
pendent on your will to achieve some-
thing in your life, but also on an entire 
context: the parents’ mentality, the 
family’s financial situation, the home 
environment, the educational sys-
tem, sexism, discrimination, unequal 
opportunities, etc. 

I realised I needed to speak more 
about the privilege of white skin 
once I got to the U.S.

Even though I come from a margina-
lised and stigmatised Roma commu-
nity, I nevertheless have white skin. 
I didn’t realise how important it was 
for me as Roma to talk about “white 
privilege”, meaning the privilege you 
can hold purely on the basis of having 
white skin, until last month, when I 
visited the U.S.

I visited the U.S. through the “Profes-
sional Fellows Program”, an exchange 
experience for bourgeoning leaders 
financed by the U.S. State Department 
and coordinated by Ce-Re (The Center 
for Resources for Public Participa-
tion). The duration of the program is 
a month and a half and targets people 
in Eastern Europe who work or would 
like to work in community organising.

Colorism is a subject that is not often 
discussed in Europe; however it is 
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quite well-known and important in 
the U.S. “Colorism refers to discrimi-
nation based on skin color. Colorism 
disadvantages dark-skinned people while 
privileging those with lighter skin”, wri-
tes American journalist, Nadra Karem 
Nittle.

“Dikta, mandro kai si, penes che si 
gadji!” (Look at how pretty she is, 
she looks like a Romanian girl!)

Because I have white skin, I mostly 
pass as “gadjie” (non-Roma). Even if 
I strongly take hold of my ethnicity, 
because I am proud that I am a Roma 
and that I am a part of the community 
in Mizil, my identity is often questio-
ned.

Many times, non-Roma (the majority 
population) tell me I am an “excep-
tion”, Roma activists I meet tell me I 
am too white to be Roma, and in the 
community, where everyone knows 
me, I often hear “Dikta, mandro kai si, 
penes che si gadji!” (Look at how pretty 
she is, she looks like a Romanian girl!) 
from many people.

The Roma have internalised the racist 
perspective that white skin is automa-
tically a sign of physical beauty and 
have lower self-esteem if their skin is 
darker. “To be white” becomes synon-
ymous with “to be beautiful”, therefo-
re “to be beautiful” is equal to “to be 
in the majority” in a white European 
country. Consequently, it can be un-
derstood that a person coming from 
an ethnic minority, who is affected by 

colourism, is prone to developing an 
inferiority complex in regards to the 
majority.

In the book “Black Skin, White Masks”, 
Franz Fanon explains that ‘In a white 
society, from early childhood, a person 
learns to associate “blackness” with 
“wrongness”’. And when children of 
colour are exposed to such experien-
ces, they will develop a childhood 
trauma as a mental wound that affects 
their personalities. Those affected by 
colourism will often feel reduced to 
just their dark skin.

Girls with white skin who are about 
to become brides are valued much 
more than those with darker skin.

I know cases where arranged marria-
ges are still planned, and girls with 
white skin who are about to become 
brides are valued much more than 
those with darker skin.

I have Roma friends who don’t want 
to stand out in the sun, so that they 
don’t get tanned, or who buy skin 
bleaching cream as a reaction to the 
beauty standards fixed by the majori-
ty society, and are met with negative 
attitudes from the majority society in 
public spaces.

The feeling of guilt will always put 
you in a defensive, selfish position.

I am certainly not trying to suggest 
that in becoming aware of one’s own 
privilege causes someone to feel guil-
ty because you are white or part of 
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the majority. The feeling of guilt will 
always put you in a defensive, selfish 
position, while actually and more im-
portantly, those who are underprivile-
ged are in need of alliances and allies.

When I was in the U.S., I spoke with 
African-American and Hispanic 
women about their work and the 
problems they encounter in their 
communities and found that there 
were many similarities between our 
communities: they also face challen-
ges in terms of discrimination, racism, 
sexism, and segregation in schools 
and cities. They, like us, wish to get 
involved in more activities, yet family 
life occupies a lot of their time.

I resonated with a lot of the problems 
and barriers that the African-Ameri-
can community faced, yet, however 
much I can understand all the sys-
tems of oppression, I will never feel 
discrimination in the same way as 
African-American women, or in the 
way that Roma girls and women in my 
community with darker skin do.

6. GROUP 
DISCUSSIONS AND 
REFLECTIONS

6.1 Group discussions
At the end of each session, we discuss 
in the group what we have learnt and 
what we have been able to do during 
the training about feminism and 
Roma feminism. 

What did you think of the topic, and 
did you know about feminism and 
Roma feminism? 

What did you learn during the activi-
ties, and were your expectations met? 

How has your perspective on femi-
nism changed? 

Do you think this could be the answer 
to the current situation of Roma wo-
men? 

7. EVALUATION 
CRITERIA
 
In this topic, the assessment will be 
continuous throughout the activities 
and focused on the collective discus-
sions and reflections and the group 
learning and debates. Together with 
the teachers, the students will reflect 
and expose themselves throughout 
the activities. 

Materials: Text by Georgina Lin-
can “I am Roma, and I feel privileged 
because I have white skin”

Duration: 1 session of 2 hours
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As an evaluation instrument, we pro-
pose to observe attitude, involvement, 
and participation. Follow-up the pro-
posed tasks. 

The final presentation about the 
strength of their women and history, 
and their argument and reflection on 
their struggle will be considered for 
the unit assessment. We will also eva-
luate the participation in the debate 
about privilege. 

8. LEARNING 
OUTCOMES  

 y The learning outcomes pursued in 
this unit are recognising the feminist 
struggle and the specificities of Roma 
feminism as a tool and instrument for 
the organisation and defence of Roma 
women’s rights. 

 y To develop a capacity and a 
historical vision of women’s struggle 
and the conquest of rights. 

 y To recognise the historical moment 
and the concrete struggle of the 
moment.

 y Develop the tools to analyse 
ethnicity, gender, class and other 
oppressions.

9. WEBGRAPHY  

Some interesting websites where you 
can find information:

ID Talks Intersectional by Georgiana 
Aldessa

https://youtu.be/hOnVo78-6b0

ID Talks Intersectional: We are all so 
different in different ways.

https://www.salto-youth.net/down-
loads/4-17-4178/IDTalksIntersectio-
nalArticle.pdf

The urgency of intersectionality. Kim-
berlé Crenshaw

https://youtu.be/akOe5-UsQ2o

https://www.womankind.org.uk/
intersectionality-101-what-is-it-and-
why-is-it-important/

https://www.vox.com/the-highli-
ght/2019/5/20/18542843/intersectio-
nality-conservatism-law-race-gen-
der-discrimination

Crenshaw, Kimberle (1989) Demar-
ginalizing the Intersection of Race 
and Sex: A Black Feminist Critique of 
Antidiscrimination Doctrine, Feminist 
Theory and Antiracist Politics

https://chicagounbound.uchicago.
edu/cgi/viewcontent.cgi?arti-
cle=1052&context=uclf
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COLECTIVA FEMINISTA LA REVUEL-
TA. Dos categorías de análisis que nos 
aporta la teoría feminista: Patriarcado 
y género. 

http://www.larevuelta.com.ar/articu-
los/ST_2010_01_31_c.html

JABARDO VELSACO, MERCEDES. 
(2013) “Apuntes para una genealogía 
del pensamiento feminista negro” nº56 
de Pueblos. Revisya de información y 
debate. Abril 2013.

http://www.revistapueblos.or-
g/?p=14081

CHALLENGES OF INTERSECTIONA-
LITY: VOICES AND EXPERIENCES OF 
ROMA WOMEN. Carmen Gheorghe

https://fb.watch/6rb_KHj2oG/

Carmen Fernández y Sara Olvera. Mo-
vimiento ruidoso de mujeres gitanas 
feministas

https://youtu.be/SNarrzRc1js

Nao engolimos sapos

https://elpais.com/internacio-
nal/2019/07/08/mundo_glo-
bal/1562589607_950398.html

https://www.facebook.com/naoengo-
limossapos/

https://www.lavoixdesrroms.com/

www.skolaromani.org 

https://www.skolaromani.org/perso-
nalidades-feministas/
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